Masako’s Stor vy

By Carrie Kawamoto, ESL Instructor, Moanalua/Aiea Community School for Adults

After arriving in Hawaii for only a few
weeks, Masako entered her very first ESL
class in America. While in Japan, she
had made inquiries about learning
English, so she knew that she wanted to
study at the Hickam Adult Education
Center.

On her first day of class, Masako
remembers being nervous, worried and
afraid. She insisted on starting at the
very beginning level of ESL even if she
was “qualified” to begin at level 2. In
fact, she took level one and two
concurrently because she wanted to go
to class as often as she could. On
Mondays and Wednesdays, she took
level one, and on Tuesdays and
Thursdays, level 2...That’s how
passionate she was about learning
English.

On the first day of class, the teacher
asked each student why they were so
committed to coming to school. Masako
said, “I like to study English because |
want ‘conversation’ everybody. | want
to speak ‘properly’ English and | want to
write English.”

Throughout her first year, Masako was
struggling in hew new homeland. Her
husband, a marine, also new to Hawaii,
was extremely busy at work, spending
long hours away from home. Their
relationship was very tenuous.

For Masako, not knowing anything about
the geographical layout of Hawai™i was
a big problem. She was constantly
finding her way around her new
environment, always with maps and
directories close at hand.

Her five year old son was also struggling
to find his way in Kindergarten. In
Japan, children formally attend school at
7 years of age but can attend preschool
at 5 or 6 in a more free, non-academic
environment. Her son’s kindergarten
teacher and the school’s counselor were
in constant touch with her throughout
the school year to find ways to help her
son adjust to his classmates and the
American school culture.

With all of this happening, her ESL
classmates and teachers provided a
lifeline for her. She became a part of
the community at Hickam and made

Masako, with Carrie Kawamoto, ESL instructor,
at Moanalua/Aiea Community School for
Adults.

friends very easily. During class, there
was a daily “talk story’ time when
Masako communicated her thoughts to
us with

great passion. She used gestures,
drawings, her electronic Japanese-
English thesaurus, and even time to
write and speak in her own Japanese
language, just to be understood.
Masako appreciated having ~talk story’
time which was the precursor to our
daily writing because Masako says ~We
talk about real life’. Everyone in class
was learning and helping each other as
they struggled to live in their new
homeland.

Every day, Masako stayed after class to
ask the teacher many questions...
especially about flyers that came home
from her son’s school that she couldn’t
fully understand. She said that her
mother always told her to never be
afraid to ask for help. Masako enrolled
her son in a Japanese Language and
Cultural class on Saturdays, which
helped them to be in touch with their
culture. The people there were also a
part of her lifeline.

During the course of the year, Masako
shared that she had a medical condition
and found it very difficult to
communicate with the doctors at Tripler.
There was so much she wanted to tell
the doctors, but the words she was
thinking in Japanese just wouldn’t come
out in English. She was frustrated
because this concerned her health...her
life! She couldn’t speak to the doctors
from the ~depths of her heart’. Just to
translate this very concept of ~speaking
from the depths of her heart’ to the rest
of the class was difficult. It took all of
our listening and asking of each other,
gestures, drawings, the electronic
Japanese-English thesaurus, and helping
each other through language
interpretations to finally understand.
Masako and everyone in class wanted to
be understood from the depths of their
hearts,...but this was especially difficult
to do in English, in their new homeland
and most, most frustrating!

Masako was constantly problem solving.
She wanted a translator when speaking
to her doctors at Tripler. But what she
really wanted was to have a Japanese
speaking doctor so she could speak for
herself. Could this be done? How? She
wanted to go back to her own country
where she felt safe and confident in
being understood. She was
apprehensive about the medications
that she was being given. She wanted
to soak in the hot springs of Japan to
help her body heal. What was
happening to her body?

Finally, in the summer she decided to
return to Japan to visit family and see
the doctors there. The doctors
performed some medical procedures
and she continued to soak in the hot
springs all summer. She ate less fast
foods and went back to her healthy
traditional Japanese diet. Masako thinks
that our ~health talks’ in class
empowered her to change to a healthier
lifestyle.

When she returned to Hawaii in the
Fall, she had lost weight, and she looked
so healthy and happy. Masako is now
more confident than ever to live her life
in America. She continues to be
passionate about learning English and is
passionate about life itself!
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CALENDAR OF EVENTS:

April 5, 2003

School EFF Teacher Cadre and
Principals’ Professional
Development

April 8, 2003
Kaua'i EFF Training

April 12, 2003

Hilo EFF Teaching & Learning
Cycle: Planning, Creating and
Improving Instruction

April 30, 2003
Kona CSA EFF Professional
Development Conference

May 10, 2003
Hilo: EFF Quality Model

TBA
EFF Summer Professional
Development

Conference participants responded
enthusiastically to Kirk Matthews’ and Linda

Coble’s life stories, our featured speakers on
Saturday.

Lynne
Waihe~e
helped to
welcome
conference
participants
and served
as one of our
featured
speakers.

i
Jan Liftee, Literacy Coordinator with McKinley Community School for Adults, shares how
EFF is used with teaching adults to read.
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Ref lec tio ns on the EFF Insti tut e, January, 2003
Lee Hoxie, Adul tL ear nin g Standard s Commtt ee Chair

How Do We Know
Our Students Are

In January, | had the opportunity to And, finally, we heard the word Learning?

attend the Equipped for the Future “transparent’ throughout the o

Facilitators’ Institute at the Institute. “The process and goals of N EFF in the Accreditation
University of Tennessee, Knoxville. learning are transparent to Process

With four others from Hawaii we
spent three intense days immersed
in EFF and came “home” ready to
pass on our knowledge.

Initially, | thought that we were
going there to learn all about the
EFF Tool Kit and how to use it so that
we could come home to present it
to our staff. Not so. Instead, |
learned that the Teaching and
Learning Cycle is central to all of our
teaching and is built on research
and the experience of practitioners.
This cycle, or spiral of teaching and
learning, is what any good teacher
does in the classroom. It is
sequential but not lock-step, and the
steps might be chunked together in
groups to meet the classroom
needs.

The EFF Tool Kit is a tool ofsupport, a
resource, for the Teaching and
Learning Cycle. As teachers move
their adult learners through the
cycle, they will be able to pull
activities and suggestions from the
Tool Kit to support the classroom
activities. This Kit is still under
development and will be available
in the Fall 2003.

The assessment framework is also
under development and will be also
available in Fall 2003. An important
concept that emerged is that
assessment is woven throughout
the T & L Cycle. It is ongoing and
informs teachers and adult learners
about their progress towards their
goals. Assessment is not an end
product of the T & L Cycle but is
present throughout. The EFF Tool Kit
gives many examples of different
kinds of ongoing assessment that
can be used in the classroom.

everyone” (Marilyn K. Gillespie, EFF
Research to Practice Note 1).
Learners will always know where
they are going, the target is in sight,
and all tasks will focus on
achievement of the target. Nothing
is hidden from the student.

Our behind the scenes group who help make
things go smoothly.(L to R) Karen Maedo, Rie
Kodama, Roni Ohashi, Erin Nakayama, Pamela
Asato, and Sandra Tanahara.

Notes fr om Joani Alle n,
Hawai I's EFF Mento r

Over a year and a half ago, this past August, some of Hawai i’s
educators met in Honolulu with representatives from the National
Institute for Literary to begin an exciting all-island dialogue about
implementing Equipped for the Future into adult education in
Hawai~i. By January 2001, the State of Hawai i Department of
Education had officially adopted the 16 EFF Content Standards as the
adult education framework for the state. That August meeting was
my first visit as the EFF mentor to the state, and | have been back
several times since then.

It has indeed been an incredible honor and privilege to partner with
many at the community schools and all over the state to bring the
tools and program practices of the EFF framework into the adult
education picture in Hawai~i. From my first visit there, | was
immediately impressed by the level of commitment of all those
involved in the adult education process. EFF is about helping people
to secure the knowledge and skills necessary to enable them to
succeed in the 21st century by ensuring that education is purposeful--
addressing those needs and goals that are “real-world” and that are
meaningful and important to the learner. It’s about helping folks to
become who they want and dream they can be, as it relates to their
families, their jobs, and their community. | have found that Hawai i
and EFF are a great match - a dynamic combina-

tion - because we want the same things for our adult learners and
are willing to do what it takes to provide them with the best, most
beneficial education possible.

On behalf of Dr. Sondra Stein and Equipped for the Future, | want to
take this opportunity to thank you for your visionary leadership, your
unselfish dedication, and your creative implementation. We look
forward to a continued, dynamic partnership.

Windward School for Adul ts
Gary Tak aki, Principal

Under the present WASC Accreditation
process (Focus on Learning) schools
are held accountable for the
implementation of Standards Based
Education. Equipped for the Future
(EFF) integrates professional
development and currculum
improvement with the FOL process.
The EFF standards are addressed in the
following FOL categories:

- Standards Based Learning

- Quality Student Support

- Professionalism and the

Capacity of the System

The integration of EFF standards in the
school’s discussions answers the
overriding question of FOL, which is,
“How do we know our students are
learning?”

Windward School for Adults
incorporated the self-study process
with professional development by
utilizing our EFF Cadre (Lora Perry,
Cathy Javor, and Joanna DeRyke) in
training our faculty in standards-based
instruction, sharing best practices in
the classroom and conducting
classroom observations. This process
reinforced the faculty’s effort in
maximizing student achievement in the
classroom.

Windward School for Adults focused on
aligning the curriculum with EFF
standards which address the school’s
Expected School-wide Learning Results
(ESLRs) and the Hawaii Content and
Performance Standards-General Learner
Outcomes. As part of our FOL Action
Plan, continual renewal and training
will be ongoing to insure consistent
instructional and assessment practices
in all categories of classes offered at
the school.

Hilo Community School for Adults Principal, Lenny Paik, welcomes participants to their EFF
Conference.

Hilo Community School for
Adul ts Celebrates its 50th
Birthday

February 8, 2003 began Hilo’s birthday celebration with its first
Equipped for the Future (EFF) Professional Development
Conference. Participants attended four sessions on EFF and
CASAS. These sessions included ‘What is EFF and How to Use It’,
‘What an EFF Classroom Looks Like’, ‘Assessment and EFF Links to
CASAS ABE/ESL’. Members of the EFF State Training Team and
Hilo’s own EFF School Cadre were presenters who shared
strategies, practices and how EFF standards for adult learners are
used in classrooms.

There were 30 participants where half of them were new to EFF.
On their evaluations, all the participants made commitments to
implementing EFF in their classrooms.

McKinley Community School staff (L- R) Ray
Sasaki our conference emcee, Charlotte
Diaz, Leslie Kruyger, with their principal,
Helen Sanpei, and Cici Arnold enjoy a lunch
break after facilitating the morning
conference breakout sessions.

Our hard-working community school
registrars (L-R) Stanley Tsukamoto, Verna
Chow, Nathan Pinnow, Roy Higa, Alton
Shimabukuro, Maurice Nakahara, and
Leebrick Nakama take a time out after
carting coolers of beverages to breakout
rooms.
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A Criti cal Lookata Teaching/Learn ing Exampl e: V1

Buying a Used Car N@i

I. Background Information:

Title of activity: A Critical Look at a Teaching/Learning
Example: Buying a Used Car

Time: 30 — 40 min.

Focus of activity: Using the EFF Teaching/Learning
Cycle to evaluate classroom practices

Purpose for activity: Analyzing an actual teaching
example to learn and think about the EFF
Teaching/Learning Cycle

Target audience: Teachers, tutors

Format: Individually, then in small groups, with large
group debrief

Materials: Copies of classroom examples (See
attached or edit one or more of those already
available on the facilitator website; the attached
examples have a chart for analyzing the use of the
Standard. While this can be a separate activity, some
participants use the form for deciding whether the
activity focuses on all of the COPs); Teaching/Learning
Cycle Activity form (attached)

Key discoveries: Effective teachers often say, “I'm
already doing EFF,” in response to discussions about
program practices; therefore, it is sometimes quite
challenging to get them to really examine their own
teaching. But in examining teaching/learning
examples that are good (but that definitely have steps
missing), teachers are able to step back and look
critically at examples of teachers who, at first, appear
to be “already doing EFF.” The Teaching/Learning
Cycle can be an effective tool in critically examining
“good teaching.”

Facilitation notes: You might want to preface the
activity by explaining:

- that teachers have been asking for more explicit
guidance on teaching with EFF,

- that the sequence we suggest is not the only
sequence, and that what matters most is that we
understand the purpose of each step - that an outline
of the steps helps us self-assess where we’re already
strong and where we could pay more attention.

Feedback/Commentary: | used this activity with a group
of 30 teachers and directors in an all-day follow-up
session. Participants all felt that the teachers in the
examples were “doing a good job.” Later, when using
the t/l cycle to compare what the teachers had actually
done, they were all in agreement that the t/I cycle steps
helped them see some aspects that were missing (in this
case, steps 6 and 8 - both related to assessing and
documenting). | later asked the participants if they
thought this was an activity that would be useful for
others learning about the t/I cycle. They all agreed it was,
in spite of the fact that the example was less than
perfect. By the way, they later received a couple of
examples that were exemplars.

Donna Curry

II. Description of Activity
Step 1: Clarify the purpose of the activity.

Step 2: First, ask participants to read over the
Teaching/Learning example, thinking about what they
thought was working well in the example and what
suggestions they might offer the teacher.

Step 3: When participants have finished their own
evaluation, ask them to briefly talk about their findings in
small groups.

Step 4: Now ask them to look at the steps of the
Teaching/Learning Cycle. Ask them to again look at the
classroom example and determine whether the teacher
addressed each of the steps. Also ask them to consider
whether they would add anything to their list of
suggestions for the teacher. [Participants may want to
complete the Standards Chart in order to determine
whether the activity addressed all of the components of
performance.]

Step 5: Have them fill out the right-hand column of the
Activity form and then discuss which steps they feel the
teacher did effectively and which s/he did not.

Step 6: Finally, as a large group, discuss the process,
asking them to consider how the Teaching/Learning
Cycle influenced how they looked at the classroom
example.

Segue: If you are expecting to work with this group
again, you might want to be sure to gather information
about which of the steps participants feel they need help
with.
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TEACHING/LEARNING ACTIVITY:
BUYING AUSED CAR

Learner Goals and Needs:Learners are in a
Families First class in a community-based
program. They have as their ultimate goal to
get their GED and a job.

Activity: Buying a used car

Learners in a Families First class were
interested in the issue of buying a car. Several
of the learners had voiced their concern about
the challenges of buying a used car because
there was very minimal public transportation.
Learners needed dependable transportation to
be able to meet work and family
responsibilities.

As they planned their lessons, the teacher and
the learners focused on the standard Use Math
to Solve Problems and Communicate since this
was an area that learners felt they needed to
work on.

The teacher began by determining what
learners already knew about buying used cars.
How much did they understand about all the
variables to consider—insurance, financing,
etc? What did they know about how to
determine the cost of a used car once all the
extras are added? How much prior experience
did they have in buying a car or other large
investment item requiring financing? What
kinds of prior school experiences did they
have related to determining interest, monthly
payments, etc.?

Learners scanned the classified ads for used
cars. They learned how to calculate simple
interest and determine monthly payments.
After developing a set of questions that they
wanted answered, learners contacted banks
and invited a financial advisor into the class to
respond to their questions. They also
discussed how financing was used in other
situations.

The learners then decided on a used car they
were interested in buying, based on their
wants, needs, and financial resources. They
calculated not only the cost of the car but also
the cost of Kearly Insurance, and they
estimated the monthly gas expenses. Because
the students wanted their GED, the teacher
made sure that students made connections
between what they had learned in math and
GED-type questions.

Components of Performance

How the Activity
Addresses Them

Understand, interpret, and
work with pictures, numbers,
and symbolic information.

Apply knowledge of
mathematical concepts and
procedures to figure out how
to answer a question, solve a
problem, make a prediction, or
carry out a task that has a
mathematical dimension.

Define and select data to be
used in solving the problem.

Determine the degree of
precision required by the
situation.

Solve problem using
appropriate quantitative
procedures and verify that the
results are reasonable.

Communicate results using a
variety of mathematical
representations, including,
graphs, charts, tables, and
algebraic models.
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